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FACULTY OF EDUCATION 

Summer/1973.,	 Instructor: Selma Wassermann 

Education k84-8	 Curriculum Studies 
Education 4s5-15	 - 

This course is offered for students and practicing teachers who 
wish to explore alternatives to traditional teaching-learning settings. 
The course is designed to demonstrate, by its organization as well 
as by its content, the principles upon which open education is based, 
as well as the teaching practices which are integral to the open class-
room concept. 

Three main types of experiences are included: 

I) Open Access Curriculum Area 

The Open Access area provides a setting in which students may 
inquire into the major components of open classrooms. Three centres, "KIDS," 
"CURRICULUM BUILDING" AND "INTERACTIONS" will provide resource personnel 
and materials which will enable students to gain competency in furthering 
their understanding of human growth and development, of processes of 
curriculum development, of the way in which they interact with others. 

2) "Creative Explorations" 

At the beginning of each class, students will engage in a.variety 
of experiences involving the use of a variety of media. The purpose of 
creative explorations is to give students opportunities to use different 
kinds of media for creative expression. 

3) Seminars 

In seminars students will have an opportunity to reflect upon 
and explore, in small group settings, the principles and practices of 
open education. 

Meeting Times
0 

Educ. 484-8 

(I.S.)M, T, W, R 9:30 - 12:00 
M, T, W	 1:30 - 3:30 

(s.s.)M, T, W, R 9:30 - 1200 
M, T, W	 1:30 - 3:30

Educ. 485-15 

M, T, W, R	 9:30 - 12:00 
M, T, W	 1:30 - 3:30
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The Curriculum Centre 

What's it all about? 

It's about helping the teacher to become a Curriculum Maker. 

Is. that like a bread, baker? 

Bread Baker 

1. You can . ,-buy a loaf . of WONDER 
BREADat the store and feed 
it to your children. 

or 

L. You can ask yourself, "What 
kind of bread will be nourish-
ing for the children? and, 
"What kind; of.bread do I hope 
to accomplish?" 

2.. You can get the flour, the 
eggs, the honey, the yeast 
and the oil and put them 
into .a bowl. You may want 
to add extras,: like sesame 
seeds or wheat germ or sun-
flower seeds. 

3. You can knead, knead, knead 
until you're plenty tired. 

4. You can begin to doubt your-
self when your friend says, 
"Why are you working so hard 
when.you can buy bread at the 
store?" 

5. Yu can wait for the dough 
to rise. This takes a long 
time, so you have to BE 
TIAT lENT. . .

Curriculum Maker 

1. You can buy a teacher's manual 
from the store and feed it 
verbatim tothe students. (If 
it's Tuesday, it must be Peru.) 

or 

You can ask yourself,. "What kin'th 
of experiences will be nourishinç 
to the hearts and minds of the 
children? and,"What do I hope 
to accomplish?!' 

You can get the books, the paper, 
the audio-visual aids, the manipt 
lative materials, the thinking 
activities and put them in your 
classroom. You may want to add 
extras, like an aquarium, pets, 
rugs and a piano. 

You can work your head off 
organizing the classroom,'arrang-
ing the materials, preparing new 
materials, organizing the time. 

:YOu can begin to doubt yourself 
when the teacher next door says, 
"Why are you knocking yourself 
out like that when you can just 
use the manual?" and the prin-
cipal says, "But are they really 
learning? " 

You can orient the children , to 
learn in a self-directed way. 
This takes a long time so you 
have to BE .PATIENT. 

410	 0.
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6.' YÜ can bake the bread in a 
3500 oven and smell it while 
it's happening. 

7. You can eat your bread warm 
with the butter melty and 
oozy all over the slice, 
and feel smug and satisfied. 

8. It was hard'work, but you 
can taste the difference 
between-store-bought 
bread and YOUR breadk. 

9. And how did you know, the 
bread was good? Silly, they 
ate it, every crumb and 
asked for more.

You can watch the children 
participating purposefully and 
energetically in the activities 
and feel it happening. 

You can see what the children 
are learning: content, problem-
solving, self-directed inquiry, 
interpersonal relationships, 
and feel smug and satisfied. 

It was hard work, but you can 
taste the difference between. 
the curriculum you made and the 
store' bought kind. 

And how did you know the curri-
• culum' you made was good? Silly, 
the children learned the contêni 

• they became more independent in 
their functioning, they could 

• handle problems thoughtfully • and they grew to love school.



USING THE CURRICULUM CENTRE 

The. Curriculum Centre will help you to grow in 
competency in the process of curriculum development. 

Developing curriculum is sometimes a pretty 
scary notion for teachers. Perhaps , one reason is that 
the idea of a curriculum experience is too abstract; 
another reason. may be because curriculum development is 
too complex	 something like educational engineering. 

We want to: take the mystery and the vagueness out 
•	 of curriculum development. We thought we could help you 

"get a handle" on it by identifying some steps that you 
need to go through to develop curriculum experiences for 
your students.:.Thesteps are clear and specific; if you 
increase your understanding of the.steps involved and 
gain:some experience in praOticingwith each of the steps, 
we believe that you will become more competent in the 
process of developing curriculum. 

Nine Key Steps in.Developing Curriculum Experiences. 

1.	 Specifying learning outcomes 

Ask yourself these questions 

What do I hope to accomplish? 
How do I expect the students to be different? 
Are the outcomes realistic? 	 . 
How are they related to students' needs? 
Why are they important' 

2	 Identifying constraints 

Ask yourself these questions 

What demands are being made on me, e.g., community, 
• • •. school board, parents, society, etc.? 

How much time do I have to do the job' 
•	 . What resources are available? 

Do I have administrative support?
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3. Assessing physical environment needs 

Ask yourself these questions: . 

How may. the classroom be adapted? 
hatfurnish4.ng , équ'ipment,StOrage space is . required? 

4..Identifying the classroom practices required to do the job 

Ask yourself these questions:'. 

What are the 'instructiona strategies .1 will need 
to promote the learning outcomes? 	 .  
Do ,:I have .the competencie s , in the instructional. 
strategies?	 .	 . 
Where can I get help if I need it? 

5. Orienting the students 

Ask yourself these questions: .	 . 

What advanced organizers will I have to provide to 
get the students ready? 
What procedures will I. use to orient the students? 
Have I got these carefully thought out/worked out? 
Can I handle the initial dissonance? 

6. selecting, teaching materials 

Ask yourself these questions:, . 	 . 

What materials will I need to do the job? 
What materials, are commercially available? 
What materials will I have' to prepare? . 

7• . . Organizing the learning experience . 	 . 

•	 ' .	 Ask yourself these questions.: 

What content will be included? 
•	 .	 " . . How.will the content be organized? 

In what ways i.1l allow for students to make choices. 
• .	 . .	 . relevant to their individual needs/purposes? • . 

How will I allow for students to progress at their 
own rate? 

•	 .	 '	 How will I deal with behavior problems? 
How can I insure that thinking is being promoted? 
Where can I 'turn for help if I need it? 	 . 
What 'parts of the experience are teacher . initiated? 

• .	 • ,	 .:	 What parts are student initiated? 
What parts are teacher' directed? 
When does the teacher make additional inputs?
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8.	 Getting daily feedback from classroom observations 

Ask yourself these questions: 

What am I looking for. as evidence that the program 
is a success? 
If I feel my program is weak, what will I do? 
What will I do about students who are not interested 
in my program? 
What will I do about students for whom the activities 
are too difficult/ too simple? 
What will I do about students who are having 
difficulty handling the freedom? 
Will I have the self-confidence and patience to 
allow for the time it takes for students to grow 
and learn?	 .	 .	 . .. . 
If the progralnis not working, will I blame the 
students and retreat into more traditional teaching? 

9	 Evaluating the outcomes 

Ask yourself these questions: 

What evidence will I accept that my objectives 
have been attained? 
What will I evaluate? 
How will I evaluate?. 

Here's something more for you to know. We see 
these as the KEY STEPS in curriculum making, no matter what 
type of curriculum experience you want to design. 

You may want to use these nine KEY STEPS to design 
a "micro" curriculum experience, like: 

-- the writing and producing, of an original play, or 

a social studies unit on Peru, or 

-- a study of magnetism, or 

-- the development of a poetry unit.  

• .	 In other words, these stpes will help you to design 
a "traditional" curriculum experience for students in a 
• traditional school setting; or .a more open type of curriculum 
experience in a' traditional school setting.
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OR 

• You may want to design a "macro". curriculum experience 
like

- a new humanities program for grades 10 and 11 

-- an open-access, integrated day program for grade 4 

• an individualized reading program 

- an organic day program for primary grades 

-- a 483/484 course in teacher education 

In other words, , you may want to. use these steps..:.to 
design a slam-bang, no hOlds barred,,, open classrpom all-the-way 
experience.	 '	 .	 • ;•..... ;• 	 .	 .,••/•;. 

No matter whether "micro" or "macro", the KEY STEPS 
to curriculum development will help you to organize your 
thinkina and aet you aOinq.

WARNING,: 

When you are unclear about. what 
procedures you will f011ow for each 
step,. then you may get into trouble. 
We think you should have a clear 
idea of what you are going to do and 
how you are going to do it.. 

And finally, you will have to make some values 
decisions prior to developing your curriculum experience 
You will have to decide on how "open" this curriculum 
experience will be for, your students.	 .• 

We do not specify to what extent your curriculum 
experience should be open But it is a given of this course 
that it should have some degree of "open-ness." (We assumed 
that if you wanted to learn how to do. abetter job of' 
keeping the kids quiet so that you could "teach them the lesson" 
then obviously you would not have enrolled in 483/484 in the 
firstplace.)
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To what extent your curriculum design is "open" will 
depend upon several factors: 

-- how comfortable you feel with allowing your students 
to funötion independently (and what you consider 
independent functioning) 

the constraints of your teaching position 

-- your core, or inner beliefs about teaching and learning 

We think it is irnportant that you identify where 
you stand with respect tóthe degree of. "open-ness" in your. 
curriculum design before advancing through all the tasks. 
Knowing clearly where you stand will help you to avoid 
inconsistency and confusion ,and keep your practices, closely 
aligned with your beliefs. . 

• . •

	

	 We have designed a series of tasks' which provide 
practice for you in the steps of curriculum development. 
The resource faculty in the centre are available for 
answering your questions, clarifying your thinking, and 
providing support and encouragement through the capital-T 
Teacher task of curriculum making. 

Just one more thing. Students enrolled in half of 
the course (Education 483 or Education 484) . are required to 
do Task l.through Task .4. 

Students enrolled in the full course (Education 483 and 
Education. 484) are required to do: all five tasks.
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THE TASKS	 :	 ..	 .	 . 

TASK 1 - Clarifying My Ideas About Teaching and Learning 

•	 .	 .

 

ADVANCE ORGANIZERS 

1) Read The Individualized Classroom (mimeo) 
•	 .	 " .'' 2) 'Read:. Open Classrooms. -

 
Closed Classrooms ' (mimeo) 

• . ::	 .3): Read: Vermont Design for Education (mimeo) 
4) Read: Open Education: What is it? (mimeo) 
5) Complete the Values tasks in the Interactions Centre 

1) Form a trio. Choose some items in the Thinking About Teaching 
•	 Box for your dlécussion. Clarify, each other's position 

•	 .	 . statements with respect to your ideas about teaching and 
learning.	 ..	 . .	 . .. 

2) Complete worksheet C-i. 	 •' . 

3) Find a friend who has completed worksheet C-i. 
Exchange worksheets.	 . 

•	 Raise clarifying questions for each other with respect to 
your . beliefs. .	 . 

4) Re-examine your statements on worksheet C-i. Make sure 
these statements represent, as accurately as possible, 
your position with respect to each item. if you need 
additional clarification, repeat step 1 using different . 
items from the Thinking About Teaching Box. 

5) ' .Whn you have completed this task, , place worksheet C-1 
in your folder.



Facilitative Tasks, for Task 1 

Facilitative tasks are' optional. They are provided 
to help 'you to extend your thinking and give you additional 
experiences in this area. You may wish to do all, several 
or none of the following facilitative tasks. Your own 
assessment of your professional needs should guide you in 
the selection of.faci'litative tasks. 	 . 

• ' : ' 1) Lôok.at videotape C-i with a friend.' 
Dialog with each other on the following questions: 
--

 
What did I like about this classroom? 

-- 'What did I dislike? 

	

•	 -- What are the children learning? 

	

•	 Clarify each 'other's statements. on each of the 
•	 '	 '	 • positions taken.	 . 

2) Choose several items from the Thinking About Teaching 
Box about which you have 'unclear ideas.. Engage in 
the clarifying process with a friend or a resource 
faculty.  

3) Plan a hypothetical orientation program for the 
parents of. the children in your class in 'which you 
present' your ,ideas about,open education and 
give. your reasons for believing this is a better 
way to teach the children in your class.

10. 
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TASK.2 -• Specifying Learning Outcomes 

ADVANCE ORGANIZERS 

1) Read at least one 'of the Open Classroom. 
selections before doing this task. 

2) Read again the Vermont Design for Education (mimeo) 
3) Decide upon the curriculum experience you wish 

to implement. Discuss your idea with a 
resource faculty and/or your seminar leader. 

1) Select a partner. 
Describe 'to each other the.type of curriculum' 

0 

•	 experience you wish to develop '. 
b) Talk about.iea,rning outcomes. Address the question, 

"How will my students be different after this 
experience?" 

C ) Ask each other questions, so that learning outcomes 
become, more sharpiy'focused. 

2) Sit alone. 
a) Make a list of the major learning objectives for' 

your curriculum experience. 'BE REALISTIC. STAY 
DOWN TO EARTH AND AWAY FROM "MOTHER" AND "GOD" 
OBJECTIVES.	 •.	 . 

3) Selecta partner (again). 
a) Present your list of objectives for your curriculum 

experience.	 . .	 . 
b)' Have your partner raise clarifying question's for 

each objective.  

4) Sit alone. 
a) . Re-think all objectives' on your list'. 
b) Answer these questions for each: 

-- Is it specific? 
-- Is it important? Why? 

•	 • '	 '-- How. is: it related to students needs? 
-- Is it attainable? Am I reaching for the moon? 
-- Do I have the competencies required to attain 

•	 the objective? 
-- Will it require. an extraordinary amount of 

•	 preparation? 
Where can I get help if I need i? 

0•	
rnoi



5) Re-write your list of objectives. 

6) Complete worksheet C-2 and discuss it with a resource 
faculty and/or your seminar leader. 

Facilitative •Tasks,forTask 2 

Facilitative ' tasks,are optional.. They.are provided 
to help you extend-your thinking and giveyou additional 
experience in this. area. You may wish to do all, 'several 
or none of the. following facilitative tasks. Your own 
assessment of your professional needs should guide you 
in the selection of facilitative tasks. 

1). Examine the learning-outcomes specified under 
the caption Objectives of 'the, Program on page 

• . '2 of'.the483/484 course outline. Do these. 
meet the criteria described in task 2? 

2) Read chapters 15 and' 16 of the Plowden Report 
• . (The Aims of Primary Education and Children 

Learning in School). 

Read the list of educational "shoulds" specified 
by the: B. ' C. T. F. on pages 13 - 45 (elementary) 
and 47 - 79 (secondary) . 'in the report of the 
commission on education, Involvement: The 
to Better Schools. 

Examine the list of cognitive and affective 
objectives'. in the new social studies curriculum 
guide published by the province of Alberta 
Department of. Education' (Experiences in Decision 
Making)'., 

Read Chapter 13 in Hilda Taba"s book, Curriculum 
Development, especially * p. 199 - "Principles to 
guide the fOrmulation of objectives"). 

Read.Louis' Raths' Teaching.for Learning, or 
"The Professional Tasks of the Teacher (mimeo). 

3)

4)

5) 

6.)
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TASK '3 - Teaching Strategies ; Classroom. Practices 

ADVANCE ORQANIZER 

• 	 '. 1) Select the curriculum text that is 
H' ' HoSt álOsély related to the field 

of inquiry of your curriculum experience. 
Read this text thoroughly before begin-
ning this task. (If you need help in 
selecting the appropriate text, consult 
with a faculty resource person). 

2)

 

!Complete the required readings for the 
Kids Centre. 

Work in a group of3 
Provide each other with copies of your "learning 
outcomes" statement (C--2). 

The objective Of this task isfor' . you to function as 
resource. persons for each, other in providing ' help with 
specific classroom practices. 

a) . Examine the lists of learning outcomes. 
b) ' Make specific suggestions to each other, based 

upon your readings and your classroom teaching 
experiences, of how to promote these-learning 
outcomes..-  

c) Focus on: 
-- types of experiences/activities 
-- materials	 • .. 
-- resources  
-- interactions.	 .. . 

	

3)	 If your group needs help with respect to identifying clear 
classroom practices for one or more of the, learning 
outcomes, consult with a faculty resource person. 

•	 4)	 Consider this task incomplete until you feel you have 
•	 '	 •	 a clear idea of specific procedures (experiences, •	 • '. ,
	 activities, materials, resources, interactions) which 

•	 • will help you to promote your'list of learning outcomes. 
• '	 You may wish to repeat this task several':times, inter-. 

•	 '.'. acting with several different groups. 

1)

2)

•	 ,• ..	 .	 .	 , •,, •	 •,	 rne	 .0



5)	 Complete worksheètC-3 and get feedback from a 
faculty resource persän and/or your seminar leader. 

Facilitative Tasks for Task 3 

Facilitative tasks. are optional. They are provided 
to help you to extend your thinking and gire you additional 
experience in this area. You may wish to do all, several 
or none of the following facilitative tasks. Your own 
assessment of your professional needs should guide you 
in the selection of facilitative tasks. 

1). Examine the 483/484 model Make notes on the 
specific experiences, activities, materials 
and interactions used. .	 . 

2) Read Barbara Blitz', The Open Classroom: Making 
It Work, for specific and practical help. 

3) . Read Virgil Howes, Informal Teaching in the 
Open Classroom, for specific help. 

4) View videotapes. C-1 and C-2. Make notes with 
respect to specific experiences, activities, . . 
materials, interactions seen. 

5) Spend  day visiting an-open classroom. Make. 
notes with respect to specificexeriences, 
activities, materials, interactions. used.



S 

TASK . 4 - Organizing the Learning Experience 

ADVANCE ORGANIZERS 

i)' COmplete curriculum' tasks 1,, 2, and 3 and 
all readings for the three centres before: 
going on to Task 4. 

• .	
2) Make sure you have obtained feedback from 

•	 . ..	 your seminar leader: on	 C-2 and C-3. 

•	 *** You may wish to incorporate the materials 'you 

	

•	 '..	 have, already developed' in tasks 1, 2, and 3 for 
this task. Or, you may wish to start with a 
brand new idea for a curriculum experience.. 
Whichever alternative 'you choose, you might 
think in terms of its applicability to your 
'classroom' teaching in September. 

*'* If you are enrolled in either Education 483 or 
Education '484,, which represents half of the 
course, we recommend that you choose a "micro" 
curriculum experience for this task (see pages 
6 -, 7 of this brochure). If it is your intention 
to choose a "macro" experience, please consult 
with your seminar leader. 

1)' Describe,the learning experience you are planning in 
A. 1 clear and specific statement 

a) Select an appropriate text which will serve as 
your resource. 

b) Identify the resource text , you have chosen.. 
c) Tell why you think this learning experience is 

important.  
.d) 'How is this experience, related to students' needs? 

2) : List the learning outcomes you hOpe to achieve. Be clear. 
Be specific. •	 '	 '	 •	 ";	 .	 . 

3) Identify 'the constraints. Give some idea of how 'you might 
be able to deal with each.  

4): ':Describe or diagram the physical space arrangement. 
Discuss problems you anticipate here

ma
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5)	 Give a step-by-step procedural account of, how you pian 
to go about orienting the students. 

	

6)	 Include a list of rnaterialswhich youwill minimally. 
need to do the job. Classify the list into two 
categories: commercially available materials, and 
teacher 'prepared materials.. (Use your resource texts 
fOr 'hél .with materials lists.) 

	

7)	 You initiate your curriculum experience according to 
the steps described in this outline. 

a) Describe what you see happening in the class- 
oom that tells you it is g r	 oing well. 

b) Describe what you would see that would indicate. 
to-you it is not going well. What steps would 
you take then? Be specific. 

	

8)	 A visitor comes into your classroom at the "height" 
of this experience. What does he see? Describe, as 
• lucidly as possible:	 . .	 . 

	

•	 a) . How, the room appear.s 
b) What . the students are doing 
C) 'What the teacher is doing 

9) . Your principal is generally supportive and encouraging. 
He has some information questions about what you are 
doing. Help him to understand, by answering his. 
ques1ions in a clear, and specific statement. 

• a) What curriculum .content 'is included? 
b) How have you'organized the' content? 
c  In what ways do you allow for students to 

make choices relevant to their individual needs? 
d). How do you'provide for students to learn' at 

their own rate?	 . 
e)' How do you deal with behavior problems? .(Give 

an example and tell what you would do.), 
f) , How are you promoting students' thinking? 
g) . What parts of the curriculum experience are 

teacher directed?	 . . •• 

Add any additional statements that might further 
your principal's understanding of your program

Il 
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10) . What aspects of this curriculuinexperierce will 
you evaluate. Be specific. 

a) Tell what procedures you will use in 
your evaluation. 

11) Place your completed task in your folder. 

If you are enrolled in 483 or 484, 
the completion of Task 4 represents 
the completion of your Curriculum 
.Centreassignment. . 

If you are enrolled in the full 
semester (483 and 484), go on to 
do Task' Task 5. 

TASK 5 - The Big One.	 . 

1) Choose a particular open classr3om model like: 
-- the organic day model (Ashton-Warner), or 
-- the 483/484 model, or 
-- the Parkway Project (Bremer), or 
-- the Walkabout model (Gibbons), or 

• -- the Integrated Day model (Brown and Precious), or • 
the Learning Centres model (Luetzen), or	 • . 

-- one of. your.own choosing.. 

2) • Repeat Task 4 to design a "macro", slam-bang, open-
classroom all the way experience for your students.
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S1N FRASER UNIVERS•Y 
MEMORANDUM 

M.S. O'Connell, Director 10........................................................................................................ 

Undergraduate Programs 

Subject ............ Calendar Revisions re Educ. 484, 485, 

483

Daniel R. Birch, Dean From....................................................................................... 

Faculty of Education 

Date..	 August 12, 1974 

The Executive Committee raised two major questions regarding this submission: 

1. The rationale does not indicate why the committee considers it 
desirable for the calendar description to "more specifically 
include a focus on (one) design of the course." The original 
intention was that a variety of foci and designs might be 
reflected in the offering of the course over time. If this is now 
considered undesirable some arguments should be adduced to 
support the committee's current position. 

2. With the addition of Educ. 483-08, is it necessary to continue 
offering Educ. 485-15?

xl^, 

DRB/dr 

C. C. Executive Committee



SINN FRASER UNIVERSY 
MEMORANDUM 

To .................Faculty ,Exeutjye....CQtee............ 

Subject..	 ...Calendar ..ReViSi.QflS ..................... ....................

From ............. Sheila .0.!. Connell,...Direc tar........................... 

Undergraduate Prpgrams 

Date .... ........ .August ..i97.4 

The Undergraduate Programs Committee recommends that the attached 

Calendar Revisions: EDUC. 484-08, EDUC. 485-15, EDUC. 483-08 and its 

accompanying Rationale be forwarded to the Faculty Meeting for approval. 

II



CALENDAR REVISIONS 

EDUC. 484-08 Curriculum Studies 

Alternatives to traditional teaching-learning settings with emphasis 
on principles of open education in elementary and secondary schools. The 
course deals with human growth and development, teacher-student interactions 
and their relationships to curriculum development. Students will develop 
competencies in teaching practices integral to the open classroom concept, 
in a self-directed open classroom setting. The course will normally be 
taught by a faculty team. 

Prerequisite: EDUC. 401/402 or permission of instructor 

Note: Students with credit for EDUC. 484-08 may not take EDUC. 485-15 
for credit. 

EDUC. 485-15 Curriculum Studies 

Alternatives to traditional teaching-learning settings with emphasis 
on principles of open education in elementary and secondary schools. The 
course deals with human growth and development, teacher-student interactions 
and their relationships to curriculum development. Students will develop 
competencies in teaching practices integral to the open classroom concept, 
in a self-directed open classroom setting. The course will normally be 
taught by a faculty team. 

Prerequisite: EDUC. 401/402 or permission of instructor 

Note: Students with credit for EDUC. 485-15 may not take EDUC. 
483-08 or EDUC. 484-08 for credit. 

Add a course: 

EDUC. 483-08 Curriculum Studies 

Alternatives to traditional teaching-learning settings with emphasis 
on principles of open education in elementary and secondary schools. The 
course deals with human growth and development, teacher-student interactions 
and their relationships to curriculum development. Students will develop 
competencies in teaching practices integral to the open classroom concept, 
in a self-directed open classroom setting. The course will normally be 
taught by . a. faculty team. 

Prerequisite: EDUC. 401/402 or permission of instructor 

Note: Students with credit for EDUC. 483-08 may not take EDUC. 485-15 
for credit.

... 2
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( 2 ) 

RATI ON ALE 

When the course (Education 484/485 - Curriculum Studies) was 
originally conceived, It was intended that it focus on innovative and 
current curriculum practices. This Is, indeed, what the course attempts 
to do. The proposed calendar description is not significantly different 
in content from the original description. However, it more specifically 
includes a focus on the design of the course. It should be made clear 
that we are not proposing a change in course content, but rather proposing 
a calendar description which more accurately reflects both content and 
design.
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